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Abstract While the idea of reusing objects in digital leaming environments is not new, continual strides are being
made toward improving the prospects of reusability. A major trend in company training settings is to think of
reusability in terms of a LMS (learning management systems), but where instructor use and pedagogies are little
considered. We describe an approach to re-use based on a pedagogical model that puts leamer interaction and
contribution in the driving role and which sees LMSs and LCMSs as tools for the instructor or learner.
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LMSs, LCMSs: Where is the Instructor? '

, There is currently much attention in the business world to the re-use of learning objects.
Frequently this occurs in the context of the introduction of "e-learning" where the latter runs
separately from "classroom courses”. E-learning is typically seen as being instructor-free or -
neutral, in order to capitalize on an "any time, anywhere" motivation. Complex systems,
called learning management systems (LMSs) and learning content management systems
(LCMSs), are proliferating, generally based on the underlying assumption that the system
itself will select and deliver the learning experience, based on some level of sophisicated user
modelling. LMSs are defined as systems "to manage leamers, keeping track of their progress
and performance across all types of learning activities” while LCMSs manage content or
learning objects to "serve up to the right learner at the right time" (Chapman & Hall, 2001, p.
11). LCMSs typically include content-development tools, being in effect a new iteration of
the long series of attempts to bring authoring tools into mainstream use for computer-
supported learning. "Content assembly" and "publish learning" into different "output formats"
are key tasks of LCMSs (Chapman & Hall, p. 16).

Meanwhile at the same time as commercial LCMSs and LMSs are being taken up for "e-
learning” in company training settings, the use of Web-based course-management systems,
also called online educational delivery systems (Landon, http://www.c2t2.callandonline/),
continues to grow in importance particularly in support of instructor-led courses with or
without a classroom component. Course-management systems (CMSs, not to be confused
with content-management systems, also sometimes called CMSs) integrate content delivery,
communication, learner activities, collaborative work support, feedback, testing, portfolio
development, groupware tools, and administrative tools for the instructor. Selection of
content objects is only part of the use of an online educational delivery system, and in many
cases a minor part.

The relationship of LMSs and LMCSs to instructor-led classroom or blended learning is not

yet much studied. Partially this is because the use of LMSs and LCMSs is still new, and most

companies making these major purchases are still in the phasing-in stages. More

fundamentally, it is because those responsible for LMS and LMCS use in the organization

tend to operate separate from the "business as usual" instructor-led courses which are

- typically the candidates for extension via an online delivery system. The fundamental issue
is: Where is the heart of the learning process? In the delivery of pre-made learning objects or

[ in the support of learning activities involving human interaction and problem solving in
workplace contexts making use of in-house experience? We believe that in a company

learning context the emphasis should be on the latter (Collis, 2001; Collis & Winnips, 2001).

When we start with a pedagogy based on the solving of real workplace problems ("authentic

learning”, Harrington, Reeves, & Oliver, 2001) where the interaction with others is critical we
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come to a different view on reusability, and the technologies that support it. This relationship
is part of a research project involving the Faculty of Educational Science and Technology at
the University of Twente and the Shell Learning Centre. This paper will discuss some aspects
of the on-going work.

Pedagogical Base: Focus on Contribution Intended for Reuse

What is a pedagogical aim that is highly related to re-use? We offer the proposition that it is
not an aim primarily related to finding "instructional”" content from elsewhere, but rather one
with a strong orientation toward learning from experiences, from one's own and from those of
others. This involves a pedagogical shift, away from an emphasis on learning as acquisition
of predetermined content, toward a balance that includes or even emphasizes learning as
participating and contributing to the learning experience in a way which can be captured and
reused by others (Collis & Moonen, 2001; Collis & Strijker, 2002; Sfard, 1998). The basis of
this pedagogy is educational (see also for example, Kearsley & Shneiderman, 1998) but it
also is based on strategic and practical considerations. By an approach in which participants
themselves contribute resources in a way that is intended for use by others during the course
itself and in subsequent cycles of the course, a large collection of locally relevant resources is
accumulated on an on-going basis based predominately on the work of the participants and
thus less on the preliminary work of instructor or learning-object designer. This involves
shifting of the costs in terms of preparation time, from the content producer or instructor to
the participants (Collis & Moonen, 2001). The resources accumulated fit with the style and
level of the local participants (avoiding the "not invented here" problem), and in the company
setting particularly, the tacit knowledge of the participants is made available to others in the
institution (Collis & Winnips, 2001). An important point in this pedagogy is that many of the
reusable resources are not to be seen as professionally made self-contained study materials;
their creation, use, and reuse comes from the way the instructor or learner sees them as
helpful for learning activities based on actual workplace problems.

The reuse of submitted contributions however is not automatic simply because the
contributions are available to all in the course environment. Their reuse comes primarily
from the pedagogy used by the instructor. As an example, participants can be asked to study
one or more of the contributions of others in the current course or previous courses if
available for reuse, and as the next activity compare and contrast their own workplace
situations with those of their peers. Many such guided activities have been in use at the
University of Twente for several years (De Boer & Collis, 2001); in the company context the
pedagogical experience is only at the starting point.

For the products of such activities to be reusable as digital resources in other learning settings,
the underlying database and system technology as well as the user interface must meet several
requirements.

Technology Requirements

The technology required for support of this pedagogy requires an underlying object-oriented
database. We suggest that gradually, an experience management architecture (Layton, 1999)
will need to integrate the now-familiar course management systems with systems such as
LMSs and LCMS as well as others. Figure 1 shows the architecture that we are currently
researching.
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Figure 1. Integrated architecture

For contribution-based reusability to grow in an institution, specific technical tools and user
interface functionalities are critical. First, there must be a simple way for participants
(instructors and learners) to enter new resources into a common database. Figure 2 shows one
of the templates we make directly available in the course environments running under our
local TeleTOP course-management system.

4 BEST COPY AVAILABLE
Q
ERIC

Aruitoxt provided by Eic:



O

ERIC

Aruitoxt provided by Eic:

t

e3> ADL SCORM dembo course

feo 7

I
1 ‘.\\\ *%m». ) 5
H f 3 i ey
- ® Multimedia By
: »——————*ﬂ{i’”‘f‘"”" g Calogosy
: Couneinto N Simquest e
Roser > Subjact: ‘
 EmatiGow. D {Consarvation of Liguid (dea: 2.5 Mi) !
. P Lonsar i .3 MR
; 5{1"_‘-9_3_@5,__ - Dasaription:
- N &:Text € Hirnl
+ f¥iitimedin Mo -
[ sc. developwentalista rurrently believe that youug H
- Y N children aré not &8 egocentric as deacribed by o
e Piageu: Instesd, childcen develop sn increstinoly  J
. Stiges h -
nk:

i N
l Beersn__ I“’P/L —
f L 1Y, Fog s oo v
| ?Manhmenm

© Picture & Otherfile £ Hot precant

JCANSTALIMessenge]! Browss... |

Enable responses

Cyas @ No

Subnit | 4
: Mark attachments bor detation
Figure 2. Template for resource creation

At the moment that an object is thus submitted into the database, metadata based on SCORM
standards can be automatically assigned for some of the SCORM fields. A new document
containing a metadata record is created automatically for each submitted item and stored in a
metadata database.

In the TeleTOP system, the submitted items can be directly made available to all course
participants for re-use in subsequent learning activities. The instructor decides this, and can
decide that all participants have direct read and write rights at one extreme, or at another, that
only an object chosen by the instructor is re-used in a read-only format at the other extreme.

For the submitted objects to be reused outside of the immediate course context as well as
within it, the instructor needs to make a selection of which materials are good candidates for
reuse. For these selected objects, the instructor can then add a broader range of metadata to
help in the later retrieval process. Figure 3 shows the combination of automatically affixed
metadata and the possibilities for local entries.

3.4

AEAT CDPY AVAILABLE



Q

ERIC

Aruitoxt provided by Eic:

& - . i
‘ ] vollz30P ADL SCORM demo course. [ote 7
Toagepatrddiborwinherte — i .
; X Multimedia G &
@"if'—'—._:::_‘_—:.. V-A,,!:" N s T L pe— i L
Eourse it N B e (=%}
Bome N || - Educetional =l
S, || 52 Loarning [Mutrmedia I gl
- N esource Type: R -
% .5.9 Typical Leumingr | 4
gféep,nnu__ ‘B ] Time: :
Mutimete D | -
4 6. Rights -
Arave DG com: Mo - ] LIS
Siges N || 62 Copyright and  [vaes - Pou
Other Restrictians: — .
\5_':@5"‘. 5 )| 63 Description:  [Figase contant shijker@eche.utwente.nl [
v,
LT A LT R o
9. Classification £
9.1 Purpose: |Pramquisita & U
9.3 Description: @§Bd for Olsgarm I[ :
94 Koywords:  [Mscarrn, ADL SCORM dema course, I
8 ar ooy, sapamsted by covengg
[ subimit:| ¢ ResstForm | t
" iz o
[ Subrit |

__ttmjentiachmontedordodotion. . ) } - 7
Figure 3. Metadata supplement template, ready for submission

Note that it is not every item submitted during the course which requires this localizing
attention; only the relatively select and small sample that the instructor sees as good
candidates for reuse. There is automatic XML representation of metadata documents
generated within the TeleTOP system.

Subsequent searches of the objects in the database to look for candidates for reuse are made
via the metadata document forms, which are in turn related to the actual submitted objects and
can faciliate their being copied into the next desired environment. A simple interface is
available to support the search process using any keywords on the metadata documents, and
to facilitate the copying process, to move the items selected for reuse into a new course
environment. In the instructor-led course, it is the instructor, not a LCMS or LMS, that
makes these decisions. The LCMS can help the instructor be aware of resources that are
available and the LMS can help the instructor be better attuned to the learning histories of the
participants. But, in this sort of contribution approach, it is the instructor (or course manager
or facilitator or even the learner) who decides what learning objects are most helpful for the
problem-based activities that form the heart of the course.

Through the combination of these sorts of technologies and pedagogies, and in the
implementation context of a course as a activity and contribution-oriented setting, a number
of the barriers limiting the potential reuse of digital resources can be addressed, particularly
those that relate to fit with the local context. In a (multinational) company training setting,
the reuse aspect also brings a gradual increase in the sharing of in-house knowledge and
experience (Collis & Winnips, 2001).

References
Chapman, B., & Hall, B. (2001). Learning content management systems. Sunnyvale, CA:
Brandon-Hall.com.

BESTCOPY AVAILABLE



Collis, B. (2001, 26 June). Xx. Presentation at ED-MEDIA, 2001, Tampere, Finland.

Collis, B., & Moonen, J. (2001). Flexible learning in a digital world: Experiences and
expectations. London: Kogan Page. [Supplemental material available via the Web at
http://education].edte.utwente.nl/00FlexibleLearning.nsf/FramesForm?ReadForm]

Collis, B., & Strijker, A. (2001). IJETS (in press).

Collis, B., & Winnips, K. (2001). Two scenarios for productive learning environments in the
workplace.

De Boer, W. F., & Collis, B. (2001). JCHE
Herrrington, J., Reeves, T., & Oliver, R. (2001).

Kearsley, G., & Shneiderman, B.(1998). Engagement Theory: A framework for technology-
based teaching and leaming. Educational Technology, 38(5), 20-24.

Layton, W. (1999). Electronic performance support systems and knowledge management:
The merging ground. University of Brighton, UK. Available via the World Wide Web at
http://www.boyblue.freeserve.co.uk/wjlonline/dissertation2 files/content.html  (accessed 23
March 2001).

Sfard, A. (1998). On two metaphors for learﬁing and the dangers of choosing just one.
Educational Researcher, 27 (2), 4-13.



U.S. Department of Education EM C-

Office of Educational Research and Improvement (OERI)
National Library of Education (NLE) Hdoetion Besoocesblomaon Cee
Educational Resources Information Center (ERIC)

NOTICE

Reproduction Basis

x This document is covered by a signed "Reproduction Release (Blanket)"

form (on file within the ERIC system), encompassing all or classes of
documents from its source organization and, therefore, does not require a
"Specific Document" Release form.

This document is Federally-funded, or carries its own permission to
reproduce, or is otherwise in the public domain and, therefore, may be
reproduced by ERIC without a signed Reproduction Release form (either
"Specific Document" or "Blanket").

O
- EFF-089 (1/2003
ERIC N




